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What I want to talk about

➔ Learning to be (together) vs learning to solve
➔ Socio-Emotional literacy
➔ The importance of embodiment
➔ The role of social arts
➔ How do we measure the intangible? 



Social and Emotional Learning
From the classroom to the community

The Collaborative for Academic, Social, 
and Emotional Learning (CASEL), 1994



Pedagogies of human flourishing

“The questions that parents ask of the school system change from: 
“Is my child getting homework? [...] to “Is my child being kind? Is my 
child making friends? Is my child solving problems? Is my child 
taking initiative? Is my child helping someone else?” And teachers, 
instead of looking at children's ability to memorize and repeat 
knowledge, are they observing children's behavior around ideas like 
kindness, creativity, empathy, self-awareness? How is the 
community responding to that? How are employers responding to 
that in their hiring policies? So can hiring policies change from when 
you're looking at a resume to see what kind of grades an individual 
has to what kind of a human being?”

Vishal Talreja (Dream a Dream), Global South Learning Ecosystems 
project at LPI

See full report: https://www.learningplanetinstitute.org/en/programs/learning-ecosystems-2/ 

https://www.learningplanetinstitute.org/en/programs/learning-ecosystems-2/


A “happy” school (Bhutan)
Participatory approaches in education grounded in Growth National Happiness (GNH)



A “happy” school (Bhutan)
Practices of mindfulness, sharing circles with staff, children, parents…



http://www.youtube.com/watch?v=BZ_rDqmtm1U&t=237


The need for research

➔ Some anecdotal evidence, but can we provide 
rigorous insights?

➔ How do we learn to feel the “social body”?



phone call during 
collaborative learning 
(Madagascar)

Linux collaborations

Activity network of a 
construction project

Network science and Collective intelligence



The importance of containers for collective intelligence

➔ Interactions do not happen in a vacuum - 
there is the importance of the container 
that allows to generate a healthy feedback 
culture (psychological safety)

➔ “Collective intelligence is a group-level 
factor correlated with the average social 
sensitivity of group members, the equality 
in distribution of conversational 
turn-taking, and the gender diversity of the 
group” (Wooley 2010)

Duhigg (2016). What Google Learned From Its Quest to Build the Perfect Team. The New 
York Times.



Collective adaptation and the “social permaculture”

➔ Containers are typically guided by 
facilitators who “sense” the 
community to resolve tensions 
and promote synergies

➔ Capacity of sense-making (Poquet 
2024) at the system level towards 
collective adaptation (Galesic et al 
2023)

➔ Metaphors of “social 
permaculture”, “social osteopathy”



OpenCovid19 community
4,000+ participants, 100+ projects, Slack data (2 years)

Kokshagina, Santolini, Riedl (in prep. 2026)
Graham et al. 2023
Kokshagina 2021

sensing
facilitation, 
onboarding

doing
implementation, 

leadership

Cultivating relations in an open community



Collective flourishing as the sustained capacity of a group 
to generate conditions in which its members—and the 
collective as a whole—can develop, contribute, and adapt in 
ways that enhance shared well-being, agency, and meaning 
over time.

(VanderWeele Global Flourishing Study, Singh’s Ecological Collective Flourishing, Seligman’s 
PERMA model, Sen’s Capability framework) 



Relational well-being: a situated construct

Anthropological approach: relational 
well-being as a situated co-designed 
construct designed for Global South context

White, SC (2017) Relational wellbeing: re-centring the politics of happiness,
policy and the self, Policy & Politics



Relational well-being in challenge-based learning

➔ Youth (~20-25 yo) participating 
to challenge-based learning 
activity in Africa

➔ Randomized control trial (N=77): 
AI-based team formation 
matching diverse personalities 
and competencies vs random 
assignment

➔ Team diversity enhances RWB 
(e.g. increase in confidence, 
change in ways of relating to 
others…)

Georgara et al. (2025) Computers and Education: 
Artificial Intelligence Olga Kokshagina 

(LPI)





➔ Group diversity impacts experience, not just 
outcome

➔ But what about the process? 



A note on embodiment

Yi 2024, Education and Information Technologies

4E cognition: embodied, embedded, enacted, extended (Varela, Thompson, Rosch 1991)



Collective practices and the social body

➔ Relational practices that foster a felt sense 
of the group level (“social somatics”)

➔ Dialogical
◆ Collective presencing / “we” spaces (Ria 

Baeck)
◆ Circling (Sengstock) 
◆ Emergent Dialogue (Steininger and Debold)
◆ Dialogos (Vervaeke)
◆ Resiliency circles (Feldman)

➔ Kinesthetic
◆ Social Presencing Theater (Ayashi)
◆ Awareness-Based Design (Gonçalves 2024)
◆ Systemic constellation (Hellinger)
◆ Theater of the Oppressed (Boal) Dutra Gonçalves & Grocott (2024)



Relational embodiment practices

Feldman, Santolini (2026), Social Somatics in a reflexive group context: From 
relational activation to integration, in prep.
Feldman, Santolini (2025). Beyond Individualism: A Multi-level Approach to the 
Inner Development Goals. In Inner Development Goals—Stories of Collective 
Leadership in action.
Feldman., Tupikina, Santolini (2025). From Self to Group to Community: 
Integrating Developmental and Multi-Level Approaches in Somatic Therapy. 
Group (in press).

➔ Residency format (2+2 weeks, 12 
participants)

➔ Daily practices of relational 
reflexivity (“social somatics” )

➔ Data collection as a practice 
(journaling, restitution)

Boaz Feldman
(Cambridge)



Measuring emotional journeys



Inspiration: emotional arcs in stories
Hedonometric analysis to map the experiential “shape” of stories

Reagan et al (2016)



Journaling: self-reported emotions at 
the end of each group practice 
(n=137)

Emotional arc going through tension 
to integration (see 3rd wave 
mindfulness research on transforming 
“negative” experiences, Sparby and 
Sacchet 2025)

Measuring emotional transitions



Narrative arc: somatic experiences



Narrative arc: success/blockage



Thematic analysis
Thematic coding of qualitative insights to reveal developmental arcs



Pre-Post Questionnaires 
Difficulties in Emotion Regulation Scale (DERS-SF)
Warwick Edinburgh Mental Wellbeing Scale (WEMWBS)

* ***



Difficulties in Emotion Regulation Scale (DERS-SF)
Warwick Edinburgh Mental Wellbeing Scale (WEMWBS)

Pre-Post Questionnaires 

***

*



Pre-Post Questionnaires 
Difficulties in Emotion Regulation Scale (DERS-SF)
Warwick Edinburgh Mental Wellbeing Scale (WEMWBS)
Increase in regulatory capacity, self-confidence, positive outlook



A different context: Opportunity Youth
Replication with N=21, 3 months, Opportunity youth in South Boston (2025)

Feldman, Santolini, Brion Meiseles, (2026) in prep 



● Erasmus+ funded program in 2025
● Prototype a togetherness curriculum using 

social arts
● Consortium with Designers, Educators from 

Primary to Vocational training, Artists, 
researchers…

● Europe, India, Brazil, South Africa

Crafting Pedagogies of Togetherness

https://studioatelierista.org/paris-2#r
esidency-paris-2025 

https://studioatelierista.org/paris-2#residency-paris-2025
https://studioatelierista.org/paris-2#residency-paris-2025


● Togetherness as a “social soil” that enables collective 
sense-making and action (Gonçalves & Hayashi, 2021). 

● Role of social arts to foster relational and experiential 
capacities to navigate complex societal challenges 
(Hayashi, 2021; Scharmer & Kaufer, 2025)

● Six learning outcomes: embodied presence; relational 
awareness; relational creativity; describing 
experience; sensing and expressing possibilities; and 
courage and confidence in uncertainty. 

Crafting Pedagogies of Togetherness

Gonçalves & Grocott “Awareness-based design” (2024)

Gonçalves, R. D., & Hayashi, A. (2021). A pattern language for social field shifts: Cultivating embodied and 
perceptual capacities of social groups through aesthetics and social field archetypes. Journal of 
Awareness-Based Systems Change, 1(1), 35–57. https://doi.org/10.47061/jabsc.v1i1.478
Hayashi, A. (2021). Social presencing theater: The art of making a true move. Cambridge, MA: PI Press.
Scharmer, C. O., & Kaufer, K. (2025). Presencing: 7 practices for transforming self, society, and business. 
Berrett-Koehler Publishers.

https://doi.org/10.47061/jabsc.v1i1.478


The social field

Arawana Hayashi 
(Social Presencing Theater)



The social field: nested social processes

➔ Individuals as “nested selves” 
(Krakauer et al. 2020)

➔ In physics, description with 
hypergraphs, higher-order 
interactions… (Mancastroppa 
2023)

Mancastroppa et al (2023), “Hyper-cores promote localization and efficient seeding in 
higher-order processes” Nature Communications



Embodied Futures
Involving the body in foresight practices

Facing the storm @ NYC Climate Week
Using clay to materialize relation with 
nature during a conference talk

Julienne DeVita, Parsons School 
of Design

“Holding polarities”  Exploring tensions 
and their generative potential

Agathe Pelterau, Ninni 
Sødahl, art-researchers



Ninni Sødahl: art-research for social field listening



“Holding polarities” 

Exploring tensions and 
their generative 
potential

Agathe Pelterau, 
Ninni Sødahl



Social arts as a research practice

Use of SPT Stuck practice as part of research protocol

Link to Project and Report by Louise Massacrier and 
Zoe Lina Wehmeyer

https://projects.learningplanetinstitute.org/projects/material-awareness-in-design-practice-integra/summary
https://drive.google.com/file/d/1Zpe-V5oma_8XkEDcELmD2Hzf19Ad-ErK/view


Tsaknaki et al.  (2019). Teaching Soma Design.

Soma Design and the documentation of 
body awareness

Restitution from SPT “Stuck” practice, Paris





Wehmeyer, W., Zoe Lina, & Massacrier, L. (2025). Material Awareness in Design Practice: Integrating 
Embodied Learning and Aesthetic Sustainability. Master Thesis, Learning Planet Institute.



Wehmeyer, W., Zoe Lina, & Massacrier, L. (2025). Material Awareness in Design Practice: Integrating 
Embodied Learning and Aesthetic Sustainability. Master Thesis, Learning Planet Institute.



Overview of the data

Usually 2 persons (Zoe and 
Louise) report, so 4 max per 
day.

We have a total of N=52 
documented reports



“Opening-up” Posture rising up 
during program

**

Impact of “Stuck” SPT practice



“Stuck” narratives…



Sentiment analysis

● Comparing word after vs before 
Stuck practice

● Sentiment analysis
● Significant increase in trust 

(p<0.05) and more positive 
words



Longitudinal analysis

● The starting word trends to 
switch from negative to positive 
in time

● Arrival is pretty constant positive

→ It seems that across time, there is 
a change in the valence emanated by 
the starting posture from more 
“negative” to more “positive”



Longitudinal analysis

From:
● negative emotions decrease
● Positive emotions increase (especially 

anticipation and surprise as the project 
progresses)

To:
● trust and joy are constant
● arising of anticipation and sadness as 

project closes

→ Possible mediating role of trust / joy to 
support unknown (anticipation) and 
challenging emotions (sadness)



Summary

➔ Early stage works - pilots and prototypes
➔ Longitudinal analysis uncovers narrative arcs of developmental 

shifts, from self to relational awareness
➔ The process of documentation (Restitution / Journaling) is itself 

part of the process of self/social-awareness, and somatic and  
emotional literacy

➔ Generative role of working with tensions and polarities
➔ Value of art-research (aesthetic knowing) alongside more 

quantitative approaches



Perspectives: vocational training

● Lighthouse Community, India
● 15k Youth / year
● Measure impact of embodied 

practices on agency and life 
skills

● Surveys, interviews, narrative 
elicitation

Amruta Bahulekar 



Perspectives: Curriculum design

Recording practices in Aalto University (2025)4D System Mapping - stakeholders, dynamics



Embedding methods, hierarchical clustering and semantic summary on large scale free text 
corpora

Perspectives: broad listening for narrative analysis



Fireside Labs - Research on training program for volunteer support of individuals with 
challenging psychedelic experiences → How to train presence in care?

Perspectives: care training



Perspectives: embodiment in the classroom



➔ Data Science class: representing data visualisations using the body
➔ Social arts for exploring leadership and supportship (w/ Agathe Pelterau)
➔ Playful campus Student Club

….

Perspectives: embodiment in the classroom



Thanks!



➔ Groups of 3
➔ Prompt: “What is my relation to 

emotions in learning?”
◆ Focal person talks (2 min)
◆ 1 person listens to facts, 

restitution (1 min)
◆ 1 person listen to emotions and 

energy, restitution (1 min)
◆ Focal person restitution (1 min)

➔ Rotate roles (left)!
➔ 3 rounds
➔ Feedback to main group

A practice!


